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0.1Project No. 75

Date 6/28/71

0.2Veme of Project 13jaiggolJjatirmaiWISsir_aivauskam'king Pupils

0.3 Address of Project Hozzoriae Joint _Unified Schwiliatract
504 S. St.-Del Monte Square

.05 STATE

1-Alaska
2- Arizona

3-California
4-Colorado
5-Connecticut
6-Florida
7-Guam
8-Idaho

9-Illinois
10-Indiana

11-Louisiana
12-Maine

13-Massachusetts
1441ichigan
15-Montana
16-New Hampshire
17-New Jersey
18-New Mexico
19-New York
20-Ohio

21-Oklahoma
22-Oregon
23-Pennsylvania
24-11hode Island
25-Texas
26-Utah
27-Vermont
28-Washington
29- Wisconsin
30-Othar (specify)

1.0 PI:ATECT HISTORY/ FUNDING AND SCOPE
1.1 Year Project began under Title VII:

see 97 - 1969
Project 07 - 1970
No. 17 - 1971

2.0 FUNDING (Marl: all that apply)
2.1 1-Any KIM funding of BILINGUAL program, if Title

VII continues or expands that program
0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual program,involved:
1-early childhood (pre K)

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1-local 4-university
2-state 5-federal (specify)___.
3-foundation 6-other (specify)

2.5 1-CONCURRENT funding of program(s)/ if cooperating
with Title VII program

0-no concurrent funding mentioned

0.5

1.131

2.3

2.4 .142.-

2.5 72______



0.3 Address of Project Egrzwrille Joint 41..Diatrict
504 S. St.-Del Monte Square

...259S23.

.05 STATE

1-Alaska
2- Arizona

3-California
4-Colorado
5-Connecticut
6-Florida
7-Guam
8-Idaho
9-Illinois

10-Indiana

11-Louisiana
12 Maine
13 Massachusetts
14-Michigan
1544ontana
16-New Hampshire
17-New Jersey
18-New Mexico
19-New York
20-Ohio

1.0 PXJECT HISTO2Y, FUNDING AND SCOPE
1.1 Year Project began under Title VII:

see 97 - 1969
Project 07 - 1970
No. 17 - 1971

2.0 FUNDING (Mar'.~ all that apply)

21-Oklahoma
22-Oregon
23-Pennsylvania
24-11hode Island

25-Texas,
26-Utah
27-Vermont
28-Washington
29-Wisconsin
30-Other (specify)

0.5

1.1 32_

2.1 1-Any KIM funding of BILINGUAL program, if Title 2.1

VII continues or expands that program
0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual prqram,involcved:
1-early childhood A -r Y.)

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1-local 4-university
2-state 5-federal (specify)._______
3-foundation 6-other (specify) .11 . ...

2.2 _XL_

2.3 _2.

2.4

2.5 1-CONCUBRENT fuftding of program(s), if cooperating 2.5
with Title VII program

0-no concurrent funding mentioned

2.6 Concurrent program cooperating with Title VII involves: 2.6 .213,_
1-early childhood (pre K :- h)

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
4-teachers
0-not specified

2.7 Source of concurrent funding, if cooperating with Title VII
program:
1rlocal 4-federal (specify)
2-state 5-other (specify)
3-university

11.11/11

2.7

mfg, from 2nd year document
2.8 Total Title VII grant (first year only) 2.8 $70,502.00--__

2.9 Total funds for concurrent progr..(s) coopelating with 2.9 $62t260.00

Title VII other Fed. funds-45000 \
local-457,960 '' discrepancies)

total-4733,462.00
3.0 1-If a UNIMSITY is working with the Title VI program,

specify which:
0-none



4.0 SCOPE of P;',OJECT

4.1 Numbev$ of schools involved in Title VII program:
1-one 4-four 0-not specified
2-two 5-five
3-three 6-other 7 schools

4.2 Total number of Students in program A.First
C.246 -Mex. Am.

A
..355tA. 154 Max-Am. B. 200 100Alex-Am.

.Secc-nd
180-Eng. speale 426C.Third year100 Eng. speak. 150 100%Eng.speak. 426

254 4.3 Grade le. of students in.program; number of classes per
grade and total number of students by grouped grade levels
by second year)

Number of Number of
Grode Classes Grade,

7 T's...9.7...7125)
PS-PreSchool
K-Kndgtn -45 8-grade 8 .1..__.._.. _C24)
PSK 280_-_TOTAL NO. stu ents PS and K 9-grade 9 11S...---(15)

B ..64_TOTAL students gr. 7-9

page

4.1 6

2

1-grade 1 .......1.__.

2-grade 2 ___a____
3-grade 3 ._...1...._
4-grade 4 1

1

6th grade 5-grade 5 1

3

together 6-grade 6 1
with 7thL8t A _159._ TOTAL-ROMs gr. 1-6
total 49

10-grade 10 .... ___......... all together
11-grade 11 with 9th grade-l5
12-grade 12
C _2_...TOTALTtudents gr. 10-12

4.41cAll classes graded 4.4cgial classes ungraded
411,23-Some classes ungraded 3 classes

2 " ,5If ungraded, specify ages or grades grouped together:
--17-ureans-t4W!"---

5.0 F.10CESS V.CIABLES - STUDENTS (Sociolinguistic) 1 " -9,10,11,12

5.1 Students Dominant and Native language interaction and 2 periods/day

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

1.
NToon

lta-English !I .N-E Don - NEiIT

ifother Tonne,
200

2. Total
English
Ilother-Tongue._

s..
English vorii nant 5.0

II..E -Dom NWT ;
' NE &a:, I 2()Q_ Jiro

14-rza
i.
IE don

112-E Oom - ENT
NWT

150 A n.810 s
1

Dori
ENT

I Total Non-English II Total English Total E-Dom 150. .42%
Dominant: 200 Dominant:_150..... II= ILI+ 112

Ito.. A.



.1 ra c le of students in i,ro,sran; nuialier of clasuus per
grade and total number of students by grouped grade levels
(by second year)

Number of Number of
Grade Classes Grade Classes___
PS-PreSchool _,_a___45) 7-grade 7 I_ .(25)
K-Kndgtn 3 41+5) 8-grade 8
PSK 2a0L_JoTAL NO. students PS and K 9-grade 9 ../a___415)

E ..64,_ TOTAL students gr. 7-9

1-grade 1 ......3___.

2-grade 2 ....3......

3-grade 3 .__.1.---
4- grade 4 1

ii
6th grade 5-grade 5 Ti
together 6-grade 6 1
with 7tht8t A _159_ TOTAE-Maeas gr. 1-6
total 49

4.4,1cAll classes graded
cyAll classes ungraded
3-Some classes ungraded

If ungraded, specify ages or grades

10-grade 10 ............_ all together
11-grads 11 ........vith 9th grade-15
12-grade 12
C .0......TOTAL students gr. 10-12

grouped

4.4

3 classes41,2

together: " -3,4,5

5.0 P.I.00ESS VAZABLES - STUDENTS (Sociolinguistic) 1 " -9,10,11,12

5.1 Students Dominant and Native language interaction and 2 periods/day

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

1. Total

Non-English
ifother Tongue.

2. Total
English
ilother-Tongue....

Non - girlish Doninant &.glish Doninantt

. N-E Dom - NUT ,

200

5.0

NE Com I 2QQ...
I N-aIT

!

IMSIIi5.2-9thqlq,::.(An.. ._..... ....--...-1

. 112 E. Oon -.- nrr

I150 A 1.1. 51 vs 1

I Total Non-English

Dorainant:..200...

E dom
VENT

3-Dort
21.1T

II Total English Total E,-Dom 1511
Dominant:. 11=11.0-II

2

Donia
N-E Dom 11-ENT E.-Dom &Mu.-

TPAnAlgg Pli

Hon-English !Example: a native Spanish speaker
Eother. Tongue ;who uses Spanish in most contacts

though he may know English

N-2 Dom - Ei4T

!

&ample: (rare) a native 2nglish
speaking Puerto :'dean child,
born in New vho returns
to Pn...rtc :dco and becales

Spanish dominant
i

English
Nother Tongue

_

sib

-42%

00411.4.11.. 4114,40.0

Example: a native Spanish
speaker who uses Spanish only in
familiar contacts, and English
in all others,;,, schoolj.uork.

Z.-Dom -17a.P.

a:anples: 1)a native E.speaking
acculturated American who may

or naY not know a second lang.
2)a native E. speaking

Hexican-American child who has a
minimal receptive knowledge of.
Spanish, but has a Latin culture
affiliation



5.2 Cultural or Ethnic identification of target students in program
by number and (1.) of each:

pat3e

Indigenous americans: Nuriber Per Cent of if inferred,
Total Students check (%/)

Al Navajo Al ..-....
A2 Cherokee

Ow.
A3 Other (specify) r4

04.00
A TOTAL No. of American Indian A

Americans of other.ethnic baci:grounds:

B1 llexican-American
B2 Puerto--lican
B3 Cuban
Di. Other Spanish-American

(specify)
B TOTAL No. of Spanish-

speaking Americans

C Portuguese-American
D Franco-American
F Chinese-American
G EsI:imo

H 2ussian
J Other

B1_200__ .4411../1
B2

4

B .200 Sil..-P

I TOTAL number of H-FaT target
students C p.5

NO

.--....

.x.."-

...I.

. sit
C p.4 Addendum

5.3 Ethnic identity of English mother tongue students other than target
population, if specified, by number and per cent.

El ,Jigia, 1.11.,15Q
-412.

F2,0_ E2._ ._o..%
II TOLIL number of MIT students

other than target population /SA__
.

5.4 Students' native language or mother tongue if DIPMENT
from dominant language 5.4_ p .

(specify)

DRAW!: ?-341.KuAg.e. Different Pnakix. Per Cent
1-English 0
2-Spanish 0

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language ! Number of lionolingual Humber of students Bilingual
of students in program Students to any extent



C4

B2 Puerto-..ican

B3 Cuban

D4 Other Spanish-American
(stxcify)

B TOTAL No. of Spanish-
spea!ang Americans

C

D
Portuguese-American
Franco-American
Chinese-Americaa
Eskimo
ussian

Other

" .
32
B3_

Blf

200

C_______
D

J

11.

. .0
I TOTAL number of N-LIT target

C p.5 200-- . 5';

students

C p.4 Addendum

5.3 Ethnic identity of alglish mother tongue students othe: than target
population, if specified, Dy number and per cent.

Anglo. T

j2,0 E2 0. 0 .%

II TOTAL, number of IT students
other than target population /SA_

5.4 Students' native langua
fron dam; Want language

Dominant language
1-English
2-Spanish

ge or mother tongue if DIFFERENT

(specify)

TJgAXPO PgYv. ;1APAA4f743.

0

0

pu*sr Per Cent

P-

505 Students' Donanant Language and Ettent of Bilingualism

Dominant language
of students in program

Number

E 150 Ehglish
A American

Indian
Al Navajo
A22, Chero!cee
A3 Neresan

Other (spec.)_

1.3
200 Spanish 5g

C Portuguese
D French
F Chinese
Cr Eskimo

.Zussian

Other (sr:sec.)._

1

C... C.0 tlePt1V4C\101) OCV.rn iVt 0

Dumber ofilonolinguai i!wfoer of students Bilingual
Students I to any extent

No. f not only listening speaking
spec.; comprehension qtbility

not
spec.

-

No. % To.

.15o. 100
.

. . . 000 *O.
a

;

0o.
200 1Q0 . X

-
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flacruitaent of Students: 5.5 3
0 not specified

1 - English ,,other Tongue and Non Englishilother Tongue
Students are required to participate in the bilingual program

2 - Only N -' IT are required to take program; Wr's participation
is voluntary

3 - Both ENT and u-lur participation is voluntary
E -Dom.

5.7 Proportion of lag pupils in project area: see Chart C 5.7
n.sr.not specified on the chant for vecanci .erne f;cci- .`ear dai-A_ Lusect

5.8 Community Characteristics (marl: ally that apply)
0 - not specified
1 inner city-ghetto
2 major city
3 mnall city, town or suburb 40%

C 4 4 - rural 50%
5 other (specify) migrant children 10%.

5.9 A. Socio-economic status of 14-BIB participating students
(indicate specific percent of low SES)

B. Average family income, if mentioned
n.a. _not specifiedC4

5.10 Socio-econonomic.status of Eli participating students
(indicate specific percent of low SES on the blank)
n.a. -not applicable (no ET)
00 -not specified

5.11 Proportion of migrant students in project
(Indicate specific percent)
n.s.-not specified

6.0 SOCIOLINGUISTIC SUMEY

5.8 _3,4,5

5.3 A. _100%

5.10

5.11

6.1 Project states that a sociolinguistic survey; 5.1 I .2,_____.
I for II for II .natinade

N-ZNT group :;.22 group
S ee N-ito.c..nrraritS1 was made

-

2 will be made /11 % Aella ';Le fob' Refori-OttneVM-
......_.

0 not mentioned ........ cunti Patent, PeA;iamke, it> SAInpuoia.L.C4tori
........... ......-.

quesIt'vot
6.2 If a sociolinguistic survey was or trill be made, 6.2 I 212414_

mark all groups included; II

1 parents

2 children
3 teachers

4 community
5 others

(specify)

I N-ENT

.X

.X
X .

II ENT

... , .00.....

6.3 Language doninance .;f N- ENT groups (thee: A_parents, D children, C....teachers)
will be determined by the extent each language is used in different domains



0 - not specified
1 inner city-ghetto
2 major city
3 small city, town. or suburb 40%

C 4 4 rural 50%
5 other (specify)

C4

migrant children 10%

5.9 A. Socio-economic status of AT :T participating students
(indicate specific percent of lou SES)

B. Average family income, if mentioned
n. s. _not specified

5.10 Socio-econonamic.status ofLUV participating students
(indicate specific percent of low SES on the blank)
n.a. -not applicable (no ENT)
00 -not specified

5.11 Proportion of migrant students in project
(Indicate specific percent)
n. s. -not specified

6.0 SOCIOLIUCUISTIC MCVEY

5.3 A. _100%

B.

5.10

5.11

6.1 Project states that a sociolinguistic survey: 6.1 I
I for II for II .nataade

-A-z oup are group
S ee 14446/ver7t1 was made

2 will be made .04 ;4 fcc Refori- cOr.meVt
0.3na Poxent AV Nude ia E.S.ne.katS,Eskusctkicrn0 not mentioned

quesgtiovw10:ve.

6.2 If a sociolinguistic survey was or will be made, 6.2 1 1,2,3,1.
marl: all groups included:

I N -1 }IT II ENT
parents

2 children
3 teachers
4 community
5 others

:

(specify)

6.3 Language doninance of 11-7,NT groups (check /1parents, Cteachers)
will be determined by the entent each language is used in different domains
through various means of communication.
e.g. specify

DOHAINS:
1 Home

2 Church
3 School

4 Work
5 Socializing
6 Heighborhood.

7 film-TV-radis41-B-C
8 ilage.zines

.
neo.,;$

9 Others

(specify)

extent

USE

LI§TE3P.PsMaatirx._.--2104IGAUTLV.L.TS724.TIP1.§F.LA.K144S1.:7-6,P.V.A.JrAl.`411P.I
; .A.-B

1- .A,..B

B-C
A-C

..1.13-C

1,:ii---

descriptively: never,

NCI;-ENGLISH LANG.

I.:13.:d 1-13" -.A.:B.
,

sometimes, always

USE EHGLISH

El 4_ B 1

B B .

B-C B-C
_ .... _. ''''

. ..... : .. _ .. .. 41

: B

. i

6.3 A X
B X
C X

B B

B-C B-4.3...._

C

. . .

AZ 0 0
B-G
A,C

B-C B-C

-
Cv f c

A4-C o

X-13-------6--------
A B-C 0



C p.9 Eg. pre-school -0. page
5

.6.4 If not included in survey, how was student's language dominance 6.4 12741

determined? 1 II II_a_
II-FET Ilif

1-inferred by use of surname
2-established by formal testing of students _IL_
3-assessed by informal means (specify how)
4-not mentioned

3-language assessment by teacher & coordinator
6.5 Sociolinguistic Survey includes: (check all that apply)

An analysis to determine if an interlanguage exists
in the community, (e.g., a mixture of two languages
which serves as a single system of communication for
a group of people).
1-yes
0-no

Attitudes toward maintenance or shift:

6.5__O

6.6 N-EHT parents' attitudes toward maintenance of child's -6.6. I

N-EHT in particular domains of use or complete shift
C 7,p.22 to English

1-yes "approval of bilingual program" yes/no during home visit
0-no See Report of Home Visit.

6.7 EMT parents' attitudes toward their children's learning 6.7
of the N -IT language
1-yes Beautiful responses as far as verbal communication between teachers,
0-no parents, principals, and r.^- but none on a written survey;

Children's own attitudes regarding the second language
they are learning and the speakers of that language

C 6 -1-yes Coordinator's role:to6,'e, parent questionnaires.
"eager to leara"0-no

If not included in survey how were parental and/or 6.9_ 3

community attitudes toward maintenance
determined?

C 14 1-will not be assessed
#1 copy en- 2-will be assessed, method not specified
closed of 3-has been or trill be assessed by method other than
questionnaire sociolinguistic survey (specify how) meetings with parents reveal approval of

See )(E.RoX
N-EMT maintenance (Maintenance instructional programal---

CtiME T4.I

6.8

6.10 1-After sociolinguistic survey is made, how does it influence 6.10_ NS
program? (specify) (e.g. transfer or maintenance instructional

C 7
programs)

The coordinator who works quite closely with teachers, parents, and
0-not mentioned

principals discusses those responses which were given to him by

7.0 STAFF SELECTION
parents in order to improve the program.

C9
* *

7.1 Linguistic background of project teachers, by number in each category:
(indicate non-English language in each box)

Language dominance not specified (if any information is not
Mother tongue not specified specified, cross out that

__not specified whether monolingual or bilingual heading and complete the
rest of the chart)



1-yes
0-no

Attitudes toward maintenance or shift:

6.6 N-31T parents' attitudes toward maintenance of child's 6.6 1 -
N-EHT in particular domains of use or complete shift
to English
1-yes " approval of bilingual program" yes/no during home visit
0-no See Report of Home Visit.

6.7 EiTT parents' attitudes toward their children's learning 6.7_
of the N- IT language
1-yes Beautiful responses as far as verbal communication between teachers,
0-no parents, principals, and coordinator but none on a written survey-i

6.8 Children's own attitudes regarding the second language
they are learning and the speakers of that language

C 6 1-yes Coordinator's role: to 6:e.. parent questionnaires.
" eager to learn" 0-no

6.9 If not included in survey how were parental and/or 6.9. 3
community attitudes toward N-MIT maintenance
determined?

C 14 1-will not be assessed
#1 copy en- 2-will be assessed, metiod not specified
closed of 3-has been or will be assessed by method other than
questionnaire sociolinguistic survey (specify how) meetings with parents reveal approval of
See I(E VoX N-EMT maintenance (Maintenance instructional programs-
AiC AciA rnenrik- 1

C 7,p.22

6.10 1-After sociolinguistic survey is made, how does it influence 6.10_ NS
program? (specify) (e.g. transfer or maintenance instructional
programs)

C 7 The coordinator who works quite closely with teachers, parents, and0-not mentioned
principals discusses those responses which were given to him by

7.0 STAFF SR parents in order to improve the program.LECTION

**

C 9
7.1 Linguistic background of project teachers, by nuuber in each category:

(indicate non-English language in each box)

_x_ Language dominance not specified (if any information is not
.1C .Mother tongue not specified specified, cross out that
__not specified whether monolingual or bilingual heading and complete the

rest of the chart)

Aridpnolingual B-Bilingurl
I I1 E Dom. i-

NEMT 141 ;N= 8
E Dom

IN: 2 N=
TT E Dom:

NEMT IN=

monolingual teachers
A Total Number B Total Numberunderstand more than

can speak Monolingual Bilingual

7.1
No.

I

I B
II A 20

A

II' B'

A _2- _21
B
N

Total Nix ther

of Teachers

N ..10... ,

C 9 Pre-school: "The addition of two native speaking 14exican-American teachers & two Spanish
speaking teacher aides to our existing staff would be needed."

** 7.1--C 10 Teachers and teacher aides of the Spanish classes will be native speakers of

Spani.sh from the local Mexican- American community.



vw aum Qvuunu .L$.4

, 7.2 Linguistic background of project aides
(indicate non-English language in each

X Language dominance not specified
Mother tongue not specified
Not specified whether monolingual

I N-E Dom
N-ENT

II E Dom
ENT

II E Dom
1 N-MT

A Monolingual

page 6

or paraprofessionals, by number:

box)
(If any information is not
specified, cross out that

or bilingual heading and complete the
rest of the chart)

B Bilingual

0 9 Spanish

0

7.2
I A
I B

II A
II B
II A
II

1B

1

N Total Number

A Total Number B Total Number of aides or

Monolingual Bilingual paraprofessionals

9 9

7.3 Lanauage(s) used by bilingual teachers:
(Nark all that apply)

No. %

.2-- .1C10

.0

CL.,0

11
A A
B .100
N

7.3---2

1-Bilingual teachers teach in only one language (Both languages)

la-Bilingual teachers who teach in only one language teach in their
dominant-languageTwhether that is their native or second language.

Bilingual teachers who teach in only one language teach in their

native language:
lb-only if native language is also their dominant language
1c-even if native language is not their dominant language

1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-languageis)used by teachers not specified Spanish & English

7.4 Lanauage(s) used by bilingual aides or paraprofessionals: 7.4
2

(Mark all that apply)

1-Bilingual aides instruct in only one language

C 10 laBilingual aides who instruct in only one language teach in
their dominant language, whether or not it is their native language.

llinguarae=ho instruct in only ono lang. teach in their native lang.:
111-only if native language is -lso their dcninant 1L.ngu-ge
le,v,n if native language is not their dominant language

1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

0-language(s) used by bilingual aides not specified Spanirsh& English

7.5 Cultural affiliation of teachers aides .r ect di actor and evaluators b



II E Dom
ENT

II E Dom

0

N Total Number
A Total Number B Total Number of aides or
Monolingual Bilingual paraprofessionals

=111:)1 ..1191111

7.3 Laneuage(s) used by bilingual teachers:
(Nark all that apply)

====i;INMINI

II B

II A
II

1B

1 A

B lop
N

7.32_

1-Bilingual teachers teach in only one language (Both languages)

la-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

lb-only if native language is also their dominant language
1c-even if native language is.not their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified Spanish & English

7.4 Danauage(s) used by bilingual aides or harahrofession4s:
2

(Nark all that apply)

1-Bilingual aides instruct in only one language

C 10 la-Bilingual aides who instruct in only one language teach in
their dominant language, whether or not it is their native language.

ainguara1776Who instruct in only one lang. teach in their native lang.:
111-only if native language is Axe their dcninc.nt 1Lhgu-ge
1e,v...r. if imtivo language is not their dominant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

0 -language(s) used by bilingual aides not specified Spanish & Ehglish

7.5 Cultural affiliation of teachers, aides. prelect diyector and evaluators by
number and percent, (Plark all that apply) Specify cultural affiliation.

No. % B. C.

9
Pre-school

ORlingual)

%

11wMaa 4
K & Jr. High 2 -0, -0-

Tionolingua1)

0-not specified
110.11110

Proj. Director D. Evaluator(s)No. %

nvinl

0
GOMM 010.10.



7.6 Selection of II-ail .teachers from local comunity
0-not specified

limber of N-ElIT program teachers from local community
and % __of total N-ENT teachers.

pace 7
7.6 No. .;

A

%7-7 Number and Proportion of teachers and aides of same 7.7 lo.

cultural baclaround as students: A 4__ 80
indicate specific percent on the blank, or B q _La))

if specified descriptively,
At least; teachers & teacher aides of the Spanish
classes will be native speakers of A = teachers

1-few

Spanish from the local Mexican-Ameri- B = aides
2-some
3-many

can community. (all) 4-most 80% bilingual 8
than half 20% monolingual 2

C 10

0-not specified teachers----10
6--all

7.8' Teacher Qualifications - Training prior to project no . ' s

Tindicate number of teachers with each qualification, 7.82,4;5,8,2A0,11,15
if given)

n.s.-qualifications not spcified
0-previous courses not specified

teacher must meet a specified level of language proficiency on a
standardized proficiency test of the non-English language through

which (s)he will instruct
0..8.teacher must meet a specified level of communicative competence in

the non-English language determined by a structured interview
3._ _previous teaching through 11-E4T (in country where it is a native

language, in Peace Corps)

C 10
Q-14- -previous teaching in local area

4.courses in N-SIT language structure and usage
6..___courses in N-E literature
7......_content (e.g. Social Studies) courses learned through N-ENT

8.. any previous education through N-alT

ail

.__courses

in teaching ESL
Tt:i1....courses in methods of teaching N-EXIT language

110 courses in methods of teaching content (e.g. math)in N-ENT

...........certification in ESL

13.__certification in teaching N-ENT
14.._._cross cultural courses

10-_courses in the cultural heritage, values, deep culture of 11-a1T

16..____other qualifications, specify

8.0 STAFF DEVELOP! ,NT sea AA1/404.1no,*(A 8.1 A_42.r6yfyo___
B

0-No staff training mentioned
1127.4

8:.1 the project is offerimtraining. for _teachers A. For B. For Para-
/ and /oi paraprofessionals in the following, areas :Teachers professionals ,

I Sec. J. (mark all that apply)

n.s.-Training indicated, but nature not specified
1-English as their second language ._--
2-The teaching of English as a second language__
3-X as their second language

4-The teaching of X as a second language._
5-Nethods of teaching other academic subjects
6-Nethods of teaching other academic subjects

in X lan fare

-x- -x
.0..



C.; 10

k 4-most
5-mre than half
0-not specified

6--all

80;, bilingual 8
20% monolingual 2

teachers 10

7.8- Teacher Qualifications - Training prior to project no.'s

Tindicate number of teachers with each qualification27.8.2,14.5.8 $9.44421434_
if given)

n.s.-qualifications not spcified
0-previous courses not specified

1.__teacher must meet a specified level of language proficiency on a
standardized proficiency test of the non-English language through

which (s)he will instruct
0...teacher must meet a specified level of communicative competence in

the non-English language determined by a structured interview
3.__ _previous teaching through N -alT (in country where it is a native

language, in Peace Corps)

C 10
4 .10....previous teaching in local area

10 _courses in N - -SIT language structure and usage

6...._courses in N-E literature
7.,,,__ content (e.g. Social Studies) courses learned through N-LIIT

8... any previous education through N-arl

10
__courses in teaching ESL

0,__ courses in methods of teaching N-MIT language

110 4._ courses in methods of teaching content (e.g. math)in N-EHT

.._____certification in ESL

13.____ certification in. teaching N-EHT

11,..__ cross cultural courses
10_.courses in the cultural heritage, values, deep culture of N-rr

16....___other qualifications, specify

tp,

8.0 STAFF DV/MOMENT ';EMAA1/40.r-Viet.VkA%.*3 8.1 A__12.21.4c"_____

0-No staff training mentioned
B 172,6

8:11 The project is offering. training_ for..teaphs A. For B. For Para-
andforimraarolessionals. in the follow:in: areas:Teachers pxofossionals

J. Trilarh all that apply)I mac.

n.s.-Training indicated, but nature not specified
OW

1-English as their second language
2-The teaching of English as a second language__
3-X as their second language
4-The teaching of X as a second language_____

............. a

5- Methods of teaching other acadanic subjects
6-liethods of teaching other academic subjects

in X language XI 11 Sec --teaching the bilingual child
1 course
2 parts

1,2,44,449,10/0teaching reading to Spanish speacing nupi-s
6.? Stated goals of teacher traininc tiO: .2 II same Students

N-ENT
1-Understanding of socio-cultural valued and piactices or .

2-Cross-cultural training
3-Sensitivity to ethnocentrfcism and linguistic snobbery
4- Ai-rareness ol the social-emotional development of

5-Strategies for accomodating the different learning
styles of

6-Strategies for cognitive development of
7-Strategies for reinforcing the self-esteem of
8-Methods of cross-cultural teaching or teaching the X
bicultural component
9-Formulation of pupil performance objectives X
]0- Methods of evaluation of pupil performance objectives X

List specific courses if given (or Xerox and attach)

TI Emr

x---



4.11GIA %O.1441G,..1.

8.3. Methods of Teacher Training: (Mark all that apply)

1-courses

2-experiential, teaching supervised by master teacher
3-workshops where teachers offer suggestions to each other
4-use of video-tapes of teachersfor feedback on how they are doing
5-cross-cultural sensitivity training, t-groups
6-interaction analysis (e.g. Flanders system)
7-other (specify)

page 8
8.3 1.2.3

8.4 Proiest provides yeleased time to teachers and pqraproffesion- 8,4 1
als for joint lesson _planning: 1-yes 0 -:not mentioned

8.5 pyovides .for_ receive course credit 8.5
toward eventual certification: 1-yes 0-not mentioned
How? (speciri) in=sprvica Cenrepq

8.6 Paraprofessional's role:

1-teaching whole class
2-teaching small groups
3-tutoring individually

4-clerical
5-contributing to bicultural component

how ? ._20.zroanAkl-expazialaaar.-RA.icarQ11-EsIucatianand.
6-liaison with parents

8.7 TTaini1V.fca'ProJect UgtUJIJI
(mark all that apply)

0-not specified
I 10 1-University faculty

2-project's Master Teachers
3-project's teachers
4 -other (specify)

LI

8.E .4r3r415,6

A-WanZgragilana1D-Ja_gilLen-bV 8.7
A for teachers B for aides B

...1144.11111,11.

emillyamears

11.
..11.11140

8.8 Number and Proportion of personnelgiving.teachgriainingwho 8.81 .1i20% of
-e.azzt teaeher3-- aide. partici-

pation

AEW
1-bilingual
2-bicultural
.3-N-ail' (specify bac:carmine)

8.9 Training is n_rovided: 8.9 .2_
1-during a summer session

C 6 2-during the academic year
3-other (specify)

8.10 Artent of training: 8.10 i.3.--
B (indicate no. of hours)

6._3-lire.I See.A1-approximately equivalent to a 5 weekly
J. p.10 college course 6 311r1L. monthly 7

2-more than one course 7 bi-monthly
3-less than one course
4-other (specify) 8...3.14a....nanthly_Rztra for curriculum days

8.11 Number and Proportion of teachers unending training:
I p.3. or: if specified descriptively, indicate:

6-most
7-many
8-feu

Sec. C 0-not specified
1 -100%

2-more than 75%
C.

o.

8.11 Y _MO%



8.5 Project provides for paraprofessionals to receive course credit
toward eventual ce tification: 1-yes 0-not mentioned
How? specify In-sanstineCurses-

8.6 Paraprofessional's role:

1-teaching whole class
2-teaching small groups
3- tutoring individually

4-clerical
5-contributing to bicultural component
how ? __24,rraaraz_iaxperrialleaajsaellazgajap.44nlund_

6-liaison with parents

8.7 Training for project teachers.
(mark all that apply)

0-not specified
I 10 1-University faculty

2-project's Master Teachers
3-project's teachers
4-other (specify)

and24.taa.PfluicinalLia-gkislila:
A for teachers B for aides

X

vamle+10

8.8 Number and Proportion of personnel -givirg. teacher t_..1.anin who

gra:
1-bilingual
2-bicultural
3-N-EiT (specify background)

' 8.9 Trajaing
1-during a summer session

C 6 2-during the academic year
3-other (specify)

8.10 Extent of training:

I Sec. A1 -approximately equivalent to a
J. p.10 sollege course

2-more than one course
3-less than one course

4-other (specify) gj_h,r,_gpzdb.lyxtra for curriculum days

B (indicate no. of hours)

5 tieelly
6 monthly
7 bi.-monthly

8.11 Number and Proportion of
I p.3 or:
Sec. C

teacherLi;ttending_training:
if specified descriptively, indicate:
6-most
7-many
8-few
9-other (specify)211,______

0-not Specified
1-100%
2-more than 75%
3-50-74%

4-25-50%
5-1-24%

9.0 TEACHERS' ATTITUDES

9.1 Tesclhers'attitudes are assessed:
0-not mentioned
1-to N-EHT language or dialect
2-to N-EMT students - expectations
3-to N-ErIT culture

(Mark all that apply)

of achievement

4-prior to paiticipation in bilingual project
5-after project training
6-after participation for a period of the in project

7-through a questionnaire
8-other (specify)
4.--to the course they Attended

8.5 ..

8.E 214444,5,6

8.7 A,

.1* .1C1()% of
'Lag. tesaber &
3_ aide. partici-

pation

8.9

8.10 ii51___.

6-44ars.
7

o. %
8.111. r -100%

9.1 44,424

C 6-no not formal assessment

\seecidendum Questionnaire attached



10.0, STAFF FATTEMS

10.1 .5kg1.241ZERA:
0-not specified
1-team teaching

2-cluster teaching

3-shared resource teacher
4-other (specify) Bilingual_alucation
Coordinator (daily visits & answers to
questions).

10.3 Average nuabeLpf_ pupils mover class:
C 4 0-not specified

10.4 Average_number of aides or paraprofessionals per _dam:
C 32 0-not specified

10.5 hysrAgo...nwkb.ex...91.1-ZaLtar.lilingualitides. .( t -para-RmAgAsgalfilmr ALPE' Al bilingual-bicultural
0-not specified

(mar!: all that apply)10.2 Staff :

1-bilingual teacher
2-ESL teacher

3-bilingual coordinator
1+ -aides or paraprofessionals

5-consultant psychotherapist
or guidance counselor

6-other (specify)________

pace 9

10.1 4

10.2 1,3)4

C4

10.6409kal__ aideto pupils
is given:

1-individually by:
2-in small groups
0-not specified

having most

3-teacher

4-special remedial teacher
5-paraprofessional
6-parent tutor

7-older student tutor
8-peer tutor
9-not specified
10-no special help given

11.0 INSITUCTIONAL CCXXONENT IMATION EXTEUT OF BILINGUAL

11.1 Duration of Bilingual Education (policy) I II

N-ENT langmagg_will be maintained in prank= JE DON E DOF(mark all that apply
NENT ENT0-not specified how long

1-as the alternative language of learning
for as long as desired

2-as the medium of instruction for special
subject matter (e.g. cultural heritage)

3-only for the length of tine necessary for
the acquisition of sufficient English to
permit learning of academic content at an
acceptable level in English

d 40. ...AV

10.3 25

10.4.

10.5

10.6

6i 3,4,5,6,7,8
most of the time

CON PONENT

1.2 11014maRY,YuLTAPIPPA.22:191P4 state, .
013:tirgl:i_toPPIPtrgctionPr. 11-141r VP:V. :41N.011qh. PrArr..3-allauStLe to continue?

0-not mentioned
if for a particular her of years:
1 2 3 4 5 6 7 8 9 10

(if specified in terns of a condition Iplease stet

11.1 I
II

II1

11.2



10.4 Average number of aides or .p....v_asrofeapiongs per slaps :

C 32 0-not specified

10.5 AYAIRL.0...1114.1b.e.r_PLL

professionals) Der
0-not specified

10.6 9pjal
is given:

1 -individnAlly

2-in small groups
0-not specified

clAP: All bilingual bicultural

ils having most difficulty in learning

by: 3-teacher

.4-special remedial teacher
5-paraprofessional
6-parent tutor
7-older student tutor
8-peer tutor
9-not specified
10-no special help given

10.4. 1-
10.5

10.6

by 3,415)6)7.8
most of the time

11.0 INSTRUCTIONAL C0 ONE DU2A1I011 AND EZTET OF BILINGUAL COIVONENT

11.1 Duration of Bilingual Education (policy) I II

Egg languare will be maintained in program: .I1 DON 2 DOF
(mark all that appl-Y) NENT EMT
0-not specified how long
1-as the alternative language of learning
for as long as desired

2-as the medium of instruction for special
subject natter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient English to
permit learning of academic content at an
acceptable level in English

11.2 Pow raluay _years sl.pcp..2s.olect state instiLuction
t - iTgroup, :41;c93.11-4h to. continue

0-not mentioned
if for a particular
1 2 3 4 5 6 7 10

her of years:

. . eeeee .4.ta.

(if specified in terms of a condition) please state it
e.g. "if a child begins learning in IT-EliT and aiglish in Pre IC,
N-MiT instruction should continue through high-school")

Duration of Bilingual Education (in practice) (Hark all that apply)

11.3 Pecod language learnintr is introducea in which grade:
code: 0= N.A. (if no mr

13=

for each group n.A. Pre-N
I 11-2 DON

II L DOLT
I). .a DOL/NENT

L .

I.

13 -An;
Num

11.1 I

II 4x_____

II .p_-_-_

11.2

11.3 ILA i-S

II 3441,114
14=

K 1 2 3 4 r 6- 7 8 9 10 11 12

...X . X X.. X.. X-- X-- X-- ;-

- X . L. X L. X-.. X--- - --



11.4.21a...2wasp,..t '.4.9.je.p.t. 36.g. 1:elip'70..t.o... ft bki-Pars. AiliagAl
1.)700/imat NV. j-nAiqtteCI. g.rza4....19Y9)::(5-114.PetP. APP_Gifi.o V49)00 0 not grades

code: (if no MIT)mentioned .1-.3 4-6 7-9 10-12 13-c011ege
...- .. L. _ ....II 1):1 - LI:T.--... ...- . .* X...1I1

pace 10

. 14 Voc.
training
.....
W. Ye/

code: 1College or University (Other professional training) 11.4 I1I Federal, State, or Private Vocational Job training I _24_
. II

11.5 PAPSTAIWIL1141.e-leMilig-19.F.
projected through stuktnts, is

00 if 0 not grades
cocle: no ZIT specified 1 2 3 4 5 6 7 8 9 10 11II MIT

11-42/17, Dora 0 0. .14

11.6 Leanhaz_ip_keimpatj.vs lanmt.gitior Non-aagliah don nantstudents is rojestesi through grade:
C=not specifie Grade 1 2 3 4 5 6 7 8 5 10 11 12

11.7 The
per

I 16 Sec. L.
code:

11.5 I2. 2).

12

11.6 9

amount of instructional time in and through their native language
iv for ti-MIT students who are N-E dorainant is:

C=not specified n=nath s = science ss = social studies
'11.7
Ian. per day Total tan. per
of instruction day of any

11.8 11.9
Subjects taught % of time per day of
in native Lang. instructichpirodulzug thropghJI-MITPreK Pre K

3 I
4

5.
1'66,

7
1.

!
7
El

9. :1 910 .44nic94W -I. i .: 10
11 , Q -I 11
12 12

11.10 The amount of instructional time in and through their native language
for &mu students who are arglish dorainant is:

code: 0 = not specified P.A. = not applicable, no P-Errk, L don students



11.5 Sp AoRd ).e.nzusla learn_inafe2.-Englis.h _s_ty.clents4
PXY.IPPtPAA:MM61.411*

00 if 0 not grades
code: no EUT specified 1 2 3 4 5 6 7 8 9 10 11 12

11.5 L! I go.

1

II MIT
111 11-7:ciT/13 Dom

01===. 0 U...

. .016,-. Von. 1 -.Rao AIM. a 41.

11.6 Learninz_ik their native language fps_ llon=avalg.h dominant!
students isztojected_thyoult

C=not specified/Crade 1 2 3 4 5 6 7 8 9 10 11 12

11.7 The amount of instructional time in and though
day for II-MT students who are N-E dominant is:

16 Sec. L.
code: 0=not specified m=math s = science ss = social studies

11.6 9_

11.7 11.8 11.9
lan. per day Total I1in. per Subjects taught % of time per day of
of instruction day of any in native lang. inatzuctiel: "
throgh.11ian _ijx,ttyuction_ throng101-3IT

PreK P I'. . : Qs. * .ro 41 .1.. . AD Go I. ow..11 4., .
04.

1

2;
31000000

4 .....

5 .....
6 .. 6

7
8
9

10
11
12

.344 CP4S-Ct

7

;II
12

.9

11.10 The amount of instructional time in and through their native language
for II-MT students who are English dominant is:

PreIZ
1

2

4
3

code: 0 = not specified. N.A. = not applicable, no N-EtIt, E doff students

11.10 11.11
Ilin. per day Total. llin. per Subjects taught
of instruction day of any in native lang.
through .11.-.E; U. ,..i.n.strAc:t.i.on.

- -f
; - -about 50% -of -the -I it -varies with --14;SS;Hea3.th;
day 4subjects&-stu= 4 History

dents abilities 4,
5

6
i,

8 '

f.10
11 .vicolef

2 periods per day

12

- I......

(gip)
".....r

1
J

11.12
% of tine per day of
instruction

tllrPreflE' j145 a

; '50%*ort,fie'ddisg4. 4
I it nay vary on

different days
;5
:6

17

Q.
10 A.

.11
112



1. handed experiences with the environment so that concepts may be acquired and
clarified through a.) field trips, excursions, visitors, b.) filmstrips, notion pictures,
pictures, realia.

2. Improvement and extension'of the natillanguage Spahish so that the mother tongue may
be refined through one hundred oral lesson in Spanish based upon the Ann Arbor, Michigan
materials prepared by the Foreign e Innovative Curriculum Series Committee (dialogues,
games, jingles, rhymes, stories, etrgStories, conversation, poetry provided by the-
teacher aide and/or teacher if she is a native speaker.

3. Literacy in Spanish so that pupils may make use of printed materials in their native
language through a.) reading readiness activities in Spanish, b.) sound symbol correspon-
dence lessons, c.) skill development in using structure and context clues in reading
d.) reading vocabulary development and enrichment, e.) comprehension skills and study
skills.

4. Proficiency in oral English will stress listening comprehension and speaking fluency
through records, tapes, lesson plans and teaching manual, use of listening posts, tape
recorder and informal exchange among Pnglish speaking peers.

5. Literacy in Tnglish commensurate with the language strengths and development'of the
learners through many approaches to reading.

6. Achievement in subject matter areas of arithmetic, science, social science and other
_content specialties through manipulative materials for developing quantitative concepts,
new math in Spanish, adaptations in Spanish of existing materials at suitable levels,
practice in computational skills, science concepts developed and explained in Spanish,
health and safety practices presented pictorially and verbally in Spanish, social science
concepts: family, neighborhood, community, art, music and literature.

.
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11.13' 1-47row..Trul&one7way - only non-English liother Tongue
students (including N-ElIT-aglish dominant). Ehalfsh
hother tongue students do Apt receive instruction in
a second language

0-no Englisb. Nother tongue students

pat-re 11

11.13

11.14 The amount of instructional time in and through their second language
for pupils who are native speakers of English is:

code: 0 = not specified N.A. = not applicable, no English DT students

11.14 11.15 11.16
Kin. per day Total min. per Subjects taught % of tine per day

of instruction day of any ins-maid lang. of instruction
through N-EiiT instruction sthr0.1261A-441._ ....-

Pre
.,

K
.

!--

.Pre X
1 . 1 1

2 i 2
-no ..more -that, an

3
: ar -a -day HA SSL !-?. -I/10 .per -day

4
i- (Spanish -as -a ; '''

:

6
. Second-Language) .

6 . .....

7
ii

, 8

9
10 i

aC

t A. 0. p 0.:d e- (A 10

11 ! ,11
i !

12 41 i
4

12

11.17 ifi_xed or separate lanniag.e usage by teacher andfor..a.kle 11.17 _53,4

in the classroom (marl- all that apply)

0-not specified
1-languages are never nixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacherlaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class-period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the sane class period; students
may use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson. whenever needed

7-the teacher uses English and the paraprofessional then translates
the sane material for 11-3iT pupils.

8-other (summarize)

-1



..,..1 C b ..,ati;; , ....1. ,....-n 'c:"::

of instruction day of any
., .

insecoiat lang. of instruction
throuah N-LliT instruction throPLAP......

PreK : Pre K
I-.

2
/t

1
.

1.1

-o-more-than.an: i2
3 .

5
r

i

t=11-113::;11.
4-Y1.9 .

per dayAu-aday NA SSL

6
.

.- i 6

7
.t 7

c
, . 1-88

.-c

10
11
12

10
*11

12

11.17 laxes1 or separate languaze usage bit teacher aucitor aide 11.17 514
in the classroom (marl: all that apply)

0-not specified
1-languages are never nixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacherlaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the same class period; students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one Linguage to another by teacher during
lesson. whenever needed

7-the teacher uses English and the paraprofessional then translates
the sane material for -ZiT pupils.

8-other (snmarize)

T.-.4.0.1 proposal

12.0 IiETHODS OF SECOND LANGUAGE TEACHING

(liar:: all that apply; some projects nay use a combination
I 1st yr of methods)
16, Sec. L.

1 -Audio lingual habit shills or behavioral approach. Emphasis
Currie. on communication. Includes contrastive analysis of sounds

(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples.

2- Transformational cognitive 42149.P41.

Acquiring an understanding of the structural patterns or
gramlatical ruler, of a language.

12.0.. 1__



41.

4'

page 12

2a-inductive -generative approach: through listening to communication,
perhaps of peers, and attempting the new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is acquired)

Includes direct association between object, picture or action and
word in second language.

2b-deductive - the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. answering questions, or transforming affirmative sentences
to negative, declarative to interrogatives active to passive.

-Grammar - Translation Method

Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DOMINANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-H* Language Skills Sequence

(*Audiolingual Method: listening, speaking, reading and writing)
II

Non Ehg dom Eng dom
students .students

A in dom Bin A in dom B in
lang second lang second

lang lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening- speaking 13.1 IB 2
shills are learned:

1-concurrently with cioninant language
listening-speaking shills

2-after a specified level of compe-
tency achieved in listening-spealzing
skills in doninant lan;.:uage X NA

3-a specified period of time after
listening-speahing skills in domincnt
language taught

4-before any specified level of lis-
tening - speaking conpetence achieved
in oninant lanGuaGe

13.2 IA 1
13.2 AL sequence followed: IB

1-Listening-speaking proficiency I1A
precedes introduction of reading X IIB



nega lye, aec era lve in errogaurvc: cc ive tc passive.

-Grammar - Translation ilethod

Formal study of rules of grammar and translation from first language
to second. Enphasis on reading in second language rather than using
it for oral communication.

13.0 DOMIHMT AND SECOND LANGUAGE SKILLS SEQUENCE

AL -1I# Language Skills Sequence

(*Audiolingual liethod: listening, speaking, reading and writing)
I II

Nob Eng dom
students

A in dam Bin
lang second

lang

Eng don
students

A in dom B in
lang second

lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng.

13.1 Second language listening-speaking
skills are learned:

1-concurrently with doninant language
listening-speaking shills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant lancuage

3-a specified period of time after
listening-speaking skills in dominant
language taught

4-before any specified level of lis-
. tening-speaking competence achieved

in cominant language

13.2 AI sequence followed:
1-Listening-speaking proficiency
precedes introduction of reading

1st yr 2-2eading is taught concurrently
13, Sec.14 with listening-speaking skills

3-Learning to read overlaps learning
of listening-speaking skills

4-There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency
determined by:

1-measure of listening-speaking
1st yr. proficiency
19, Sec.11 2-informal assessment by teacher
Eval.

13.4 Seco_d language reading skills
are. learned:

1-concurrently with learning to read
in.daminant language

2-after a specifiea Level of dominant
language reading competence
achievement

3-a specified period of time after

learning to read in dominant language
(e.g. a specific grade)

4-before learninc to read h Avai.ne.nt

language

**3a-and also may I say, after they have had quite a bit of ESL/SSL

*

X

.././01.

X

.11,

.

dom.

*

students)

13.1 IB 2
IIB I

NA

13.2 IA 1
IB

IIA
IIB

1111.

--

13.3 IA__
IB

13.4. Ilk 3-

IIB 3'



C 2nd yr. p.3

13.5 Reading is introduced:
A-individually) when child is ready

or at a specific time during grade: .K

page 13
I II

Non Eng dom Eng dam
students_ t enter
A B A. B
dom second dom second
lang lang lang lang

X
...

1

2

3 .0.111

18.

13.6 Reading readiness is determined by:
1-test of reading readiness
2-informal teacher assessment

C p.5

0

13.5 IA
ID

IIB

13.6 IA_g___

Ti5 IIA 1
IIB

13.7 Grade level reading is expected:
1-in first grade
2-in second grade

2L(1)
1.12)

C 2nd yr. p.7 2.0 3-in third grade
.....

4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

0..80.1..0.0 1.

13.7

.X.12) 1-13.-2.

....OD

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 116,...2
SECOND language is expected:

1-in the first grade hard to-,ell
2-second grade
3-third grade

4-fourth grade
5-fifth grade
6-sixth grade

7-other (specify) .

10-- NArd Fo oVe.f ermInt
14.0 INTEGRATNN OF SECOND LANGUAGE LEALNING WITH OTHER LEARNING: 14.0 /....1.4.4.

(mark all that apply)

I= N-E II= E
dom dom
students students

1-Second language learning is only a sep-
arate subject for English- speaking stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for other subjects.



13.6 :reading readiness is determined by:

1-test of reading readiness
2-informal teacher assessment

.1111. 13.6

C p.5

13.7 Grade level reading is expected:
1-in first grade
2-in second grade

C 2nd yr. p.7 2.0 3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

III

IIB

13.7 IA 1,..

z,(2)

40.1

.11111

L.(2)

1111.1

..11011M

au.

al. Mb.

13.8 Grade level academic achievement (math,
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)
10- hard to determine.

14.0 INTEGRATION OF SECOND LANGUAGE LEALNING WITH OTHER LEARNING:
(mark all that apply)

science, etc.) in the 13.8 IB 2

hard to

1-Second language learning is only a sep-
arate subject for English-speaking stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for other subjects.

3-Second language learning is always in-
tegrated with the learning of oourse
content (such as social studies) or as
a medium of cognitive development.

4-Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified

. 6 -ether (specify)

I= N-E II= E
dom dom
students students

X

.1.111.

14.0



15.0 TREATENT OF CHILD'S LANGUAGE: I II

Non Eng. dom. Eng. dom.
students .studentd

A -in dom. B 2nd A B 2nd
lang. lang. gag. lang.

page 14

15.0 IA 1
313
7T---

IIA
IIB 1

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATERIALS

16.1 Reading Nateriala.:-Tpes

1st Reading Materials are: (mark all that apply)yr
Reading

L.
1-Linguistically based

17,
(ilerrill or Miami Linguistic

Curriculum
readers, ITA, etc.)

2-Basal readers

3-Dialect readers

16.1

4-Eperience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1

2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

IA 1. 2B

MENIMOM.

16.2 IAN d"

MOMMEMINIM

Om Mo...

.
1.1111.1..

-..
OVIE.M.0

111.1.11.0

IL

0111.11.1111.0

.11MOOMMM.

DIMMIMM.

MOMMIOMmo

16.3 The following are techniques and materials used for second language learning:
0-none specified ..r
1- pattern drills
2-dia:og memorization
3-choral repetition 3:
4-songs
5_progmmed instruction 1.
6- stories read to children

4

1st yr.
16 Sec. L.
Curriculum

00.11.M.



b
control of the standard form.

2-The child's language is corrected -
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATERIALS

411

ft./. ba.

aallabbab . lbaINONa..

abal.1.111. lablaNIMObba

16.1 Reading Naterials;.Types
Reading Materials are: (mark all that apply)

1st yr. 1-Linguistically based
17, Sec. L. (Herrill or Miami Linguistic
Curriculum readers, ITA, etc.) 16.1

2-Basal readers

3-Dialect readers

4- Experience charts (stories

dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1 16.2 Ikti,
2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

41.1.1.0 a

1

.11 eablialelaa

011 111041.100 INPM/Maa. .111.111110

MINIM ON 11 ..

IIA

16.3 The following are techniques and materials used for second language learning:
.

0-none specified
1st yr. 1-pattern drills -I- -X-.
16 Sec. L. 2-dia:og memorization 2- -
Curriculum 3-choral repetition ..1C.- -4-

4-songs .X.- -4-
5..progra:.tued instruction a.- -4-
6- stories read to children .Y- ,X_

AUDIO VISUAL :.IDES
q-filma, filmstrips

.X..... -4
.8-flannel or magnetic aoards .2:- -4--
9-realia, graphic displays
10-records, tapes I Z--
11-listening centers .Z.- 4--
12-multi-media approach -X.- Z41.--

EXperiential:
13-role playing 1:- --X-
14- puppetry .X.- -4-
15- experience charts Z -Z-
16-primary typewriter X-- -4-
17-learning through direct experience .4.- ...Z-

with materials e.g. Montessori
18-activity centers-chosen by child 2'..- -I-
19-other (specify)

blOOMMINO aaal.
Learning outside the classroom:

20-field trips
.X-... -X-

21- suggested TV programs X-. -X-
22-fAim.r (specify) X-. -X-

INFOREAL EXCHANGE At ONG ENGLISH SPEAKING PE RS IN A VARIETY OF GAI2S, PHYSICAL EDUCATION CLASSES,
ART AND MUSIC EXPERIENCES ACCOMPANIED BY ENGLISH.
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16.4 The sources of Non-English materials and textbooks are: 16.4 1 s2s3 4 7,9,10,

(=tall that apply)
0-not specified

1-are written by native speakers of that language
2-comme.-ially prepared and published in countries where

N-E is the native language
3-developed by the project's own bilingual staff
4-developed by the staff of another bilingual project (specify which)
5-developed in conjenction with project parents
6-developed by or with members of N-EMT community
7-are culturally appropriate for N-E culture

(specify how this is determined) holidays, traditions and customs of N-E country
8-are cross cultural are developed

same---
9-commercially prepared and published in the U.S.
10-are translations of U.S. texts - math
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5_4_
component are:
0-not specified
1-xerox attAched-page and document

I 16,17

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1 2,3,4,5,6
groups: (mark all that apply)
0-not specified
Pupils of both linguistic groups are:
1-always mixed for all learning
2-imixed for language learning
3.amixed for some academic subject learning
4 -mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning
8-other (specify)

17.2 Students are grouped for language instruction: 17.2 1At2A,3A

(mark all that apply) Amore thani- the time B Less than the time

0-not specified
1-total class X

2-small groups (specify size) 1P
3-individual instruction

17.3 Criteria for grouping:
0-not specified

1-by age & grade
2-by native language
3-by dominant language

4

Students

__I..... ..1
%2TdomI Non Eng II Eng dom I

dom ENT

_L-_X-



some

I 16,17

specify how this is determineu) holidays, .ra,l_L-ons -nd ot.at=s ,dry

8-are cross cultural are developed
9-commercially prepared and published in the U.S.
10-are translations of U.S. texts _ math
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5
component are:
0-not specified
1-xerox att..ched-page and document T.12,ser...z.,5_

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language
groups: (mark all that apply)
0-not specified
Pupils of both linguistic groups are:
1-always mixed for all learning
2-mixed for language learning
3 -mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning
8-other (specify)

17.2 Students are grouped for language instruction: 17.2 1.4243A
(mark all that apply) A-more than i7 the time D Less than the time
0-not specified
1-total class X

2-small groups (specify size)
3-individual instruction

17.3 Criteria for grouping: Students

0-not specified I Non Eng II Eng dom niEng dom
dom ENT NENT .

1-by age & grade
2-by native language -X.-
3-by dominant language
4-by language proficiency

(ex. level of reading skill)
n.a. not applicable

(no E.dom/NEHT) ASA

17.1 2.324,5.6

lex TUTORING
i

08.1 Student Tutoring is: (mark all that apply) 18.144
no-not mentioned
0-type is not specified
1-inter-ethnic (N-ENT student tutors EHT students )----because they're bilingual
2-intra-ethnic (N-ENT student tutors N-31T)
3-done by older children (cross age)
4-done by peers (same age)
5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows:
0-area not specified 18.2 1.2,3,4
1-inter-ethnic (N -ZIT aide tutors EX student) - bilingual
2-in the acqusition of native language skills
3-in the acqusition of second language .:dills
4-in other academic subjects



Ns.
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18.3 Parent-tutoring: (mark all that apply) 18.3 5.6
no-not mentioned
0-type not specified
1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

Parents are trained to become tutors nor their children:
3-in the home by a home-visiting teacher
4-in an adult education component
5-in school through observation and guidance, of teacher
6-as parent volunteers who tutor during the school day
7-materials are provided for use in home by parents
8-other (specify)

19.0 CbitRICULIIMPATTELINS 19.0 2: .3 4,5,6,7,8,

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N -EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
4 -small group instruction

I 19 5-individualized learning
6-open classroom
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)
10-if the program includes activities which complement

experiences children encounter in the home) community
and through mass media i.e. TV, describe below:

All the H-200 lessons are planned so that students can cook) buy from grocery stores and feel)

taste) smell around their community. Visits are made to Police Station) Fire Station) snow

trips) etc. Also) we use Sesame Street and Electric Co. Hour every day.

20.0 COGNITIVE DEVELOPMENT C p. 1-15 Bilingual Curriculum Report

* 20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned 20.1 1)2)3)4)5

1-structured envirionment rich with materials child can manipulate

I Currie. order, compare, match for perceptual-motor development
Sec. L 16 2-non-verbal materials) such as Montessori materiels from which

children can learn sensory discrimination) matching, seriation)
counting) addition, subtraction

3-labeling and discussion of concepts related to time, space) distance)

position
4-labeling and grouping actual objects to learn classification;

rou in objects with common attributes and labeling their



Ilu b alo provi et. or use ln Ilona by parents
8-other (specify)

19.0 CURRICULUM PATTERNS
19.0 2. -3,4.5,6,7,8,

The stated curriculum nattern of t,e_ bilingual proiect:
1-Except for inclusion of N-ENT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual progrep which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
4-small group instruction

19 5-individualized learning
6-open classroom

7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)
10-if the program includes activities which complement

experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

ill the H-200 lessons are planned so that students can cock, buy fraa grocery stores and feel,
taste, smell around their community. Visits are made to Police Station, Fire Station, snow
trips, etc. Also, we use Sesame Street and Electric Co. Hour every day.

20.0 COGNITIVE DEVELOPIMNT C p. 1-15 Bilingual Curriculum Report

* 20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned

20.1 1)20)45
1-structured envirionment rich with materials child can manipulate

I Currie. order, compare, match for perceptualmotor development
Sec. L 16 2-non-verbal materials, such as Nontessori materials from which

children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discusSion of concepts r lated to time, space, distance,
position

4-labeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
materials rather than text:. active experimentation

by child with teacher'sguidance rather than tJacher dc::onstration.
6-direct experience of math through discovery rather than instruction
7-other (specify or xerox) p. no. and document:

20.2 Cognitive development in later grades (grade 4 and above)
0-method not mentioned

C 17-30 1-specify or xerox p. no. and document
n.a.-no grade 4 or later grades

*20.1 Continued experiences from 20.1 adapted to individual child's needs and level
of achievement.

Language Arts Reading
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.21.0 SELF-ESTEEU 21.0 ig.345t),7,
"kio,12,14

Stated 2Etl-ods of_PX040c.kr,9mPPerdOPPPted t41.41PFPaPe sPgr.9Akela:
no-self-ostecm nel: mentioned as an objectivo
0-self-esteem is an objective but methods uot specified

Teacher encourages pupil to verbally express his feelings:
1-through role-playing
2-puppetry

3-language-experience appro4ch: students dictate stories from
their own experience

4-teacher accepts, acknowledges ideas and feelings
5-teacher encourages nou-verbal expression of child's feelings

through painting, music, dancing

6-teacher provides experiences in which the various ways that

I p.19 children act are accepted by the teacher; their actions are

Sec. 14. val. discussed and the children are encouraged not to make fun ofE
"different" ways

7-teacher provides experiences leading to competency and
success

8-teacher provides experiences whore occasional failure is
acknowledged as part of everyone's experience; second
attempts are ennouraged

9-other (specfT) Cxervx or summarize) document page #

Teacher proVides experiepues In pupil self-direction and acceptance of
responsibility, such as

10-pupils act fps tutors for other pupils
11- -pulls have some options in choice of curriculum

12-pupils choose acti7itii::3 from a variety of interest centers
13-clder pulls participate in curriculum planning and/or

Aevelopment

14-7upiD write a bilingual newspaper for dissemination to the
caaaunity

15-ether (specify)

22.0 LEARNING STRATEGIES 22.0 1

1-The yroject mentions the fel:L(417.w! specific learning strategies
as important for reaching a porticular ethno-linguistic group:
(specify or xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
tradition el classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
5:7i:dents initiate activites, move about freely or sit in a circle or
horseshnc rather than sit in rows, has been found more effective.

0-none AentieLed

23.0 BIGULTU:Za

check on Project Handbook on Curriculum guide p.25



5-teacher encourages non-verbal expression of child's feelings

through painting, music, dancing
6-teacher provides experiences in which the various ways that

I p.19
children act are accepted by the teacher: their actions are

Sec. 14. Eval.
discussed and the children are encouraged not to make fun of

"different" ways
7-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

acknowledged as part of everyone's experience; second
attempts are encouraged

9-et' ex (specify) (xerr,x or ivummarice) document page

Teacher provides experiences in pupil selfdirection and acceptance of

responsibility, such as
10-pupils act is tutors for other pupils
11 -pulls have some options in choice of curriculum
12-pupils choose actl7iti* from a variety of interest centers

pui3s participate in curriculum planning and/or

Aevelopment
14-ouoiD write a bilingual newspaper for dissemination to the

curirauflity

15 -other (specify)

22.0 LEARNIZG STRATEGIES 22.0 1

1=The project mentions the follmuur specific 3ct.:fling strategies

as important for reaching a particular ethno-linguistic group:

(specify or xerox) Document and Page no.

Example: Navajo children resist participation in an authoritarian,

traditional classroom. LIn open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horsesLo rather than sit in rows, has been found more effective.

0-none aer.toi-,d

check on Project Handbook on Curriculum guide p.25

23.0 BICULT1i.VI

23.1 This program 23.1_ 341526

1-bilingual alone
2-bilingual and bicultural
3-bilingual and multicultural

p.9 0-not specified as to which of the above
4-an ethnic studies program is included in the bilingual program

5-art, posters,roalial crafts of both cultures are exhibited in

the classroom
6-language and cultural content are integrated

7-other (sflecif7)



.23.2 Crose-cultural awareness:
If project mentions specific values or modes of behavior of

C 9 N-ELT culture, please sumarizo below: (or attach xerox)
found in document page
0-not mentioned

Pre-school--"The children experience difficulty in identifying with the other children and
adults in the school situation. The families of these children are quite isolated within the
community and so the children experience an impoverishment of experiences in either cultural
community. Dwilly units, for the most part, are strong and the children well cared for.
Parents express concern about their children but are experiencing the sane kinds of language
and commurication problems as their children."

23.3 1-if project mentions efforts to decrease ethnocentrisr in 23.3
either or both groups, describe below: (or xerox-docu 3nt page/#)

0-none mentioned

page 18

23.2 I

Busing

23.4 In the bicultural compenent !alowledge of the N-FliT culture 23.4-2,20,476,7
involves (marhall that apply)
0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal
movements

2- Historical-cultural heritage of the past--contributions to art
and science

3-'Deep' culture: feraily patterns and contemporary way of life.
4-Itemization of surface aspects of a country -- geography, dates

of holidays etc.
5-A specific culture only e.g. one Indian tribe
6-Various cultures of Same ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different fraa tr-ZiiT or EHT

8-Other (specify)

23.5 American culture i.. defined:
0-not specified
1-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of !erica. -- multicultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or

elaborate in your own words'

24.0 COi T'L Cilff'ONENT

23.5 2

24.1 BilinguA3 libraries are provided for: 24.1_47273.



,./11 e...s as Ineir

23.3 1-if project mentions efforts to decrease ethnocentrism in
either or both groups, describe below: (or xerox-document page/#)

0-none mentioned

Busing

23.4 In the bicultural compenent !alowledge of the N-LtiT culture 23.4_44,1746,7
involves (marl: all that apply)
0-no bicultural component mentioned

1-Humanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
movements

2- Historical-cultural heritage of the past--contributions to art
and science

3-'Deep' culture: family patterns and contemporary way of life.
4-Itemization of surface aspects of a country-- georaphy, dates

of holidays etc.

5-A specific culture only e.g. one Indian tribe
6-Various cultures of sane ethnic/linguistic group (i.e. Spanish-

speaking peoples)

7-A third culture different from NEHT or au
8-Other (specify)

23.5 American culture is defined:
0-not specified

1-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of America,-,multicultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or
elaborate in your own words

24.0

23.5 2

24.1 Bilinguni libraries are provided for:
0-group not specified
1-project children
2-adults of the project community
3-teachers

no-bilingual library not mentioned

24.2 An ethnic studies library is provided for: 24.2_12223
0-group not specified
1-project children
2-adults of the project community
3-teachers

no-ethnic studies library not mentioned



.24.3 Provision is made by the school for informing the parents

and community about the program through:(Marh all that apply)
0-method not specified
no-no provision for informing community
1 bilingual newsletter
2 monolingual newsletter
3 aws sent to mass media.
4-if articles included with project, check 4
5-bilingual fliers sent homeC p.14
6-formal meetings
7-informal meetings open to entire community

.8-meetings conducted in both languages
9-home visits
10-other (specify)

11-project director personally involved in program
dissemination. specify how

page 19

24.3 05,6,7,8,

24.4 Community involvement in the formulation of school policies
and programs is sought through: 24.4 316,8

0-type not specified
no-not sought

C EVal.

Sec. 14
1-existing community groups working with program

.

p15 2-bilingual questionnaires
3-community-school staff committees
4-community advisory groups
5-formal meetins open to the entire community
6-informal meetings with cornnunity groups
7-other (specify)

C p.14 8-project director personally seeks involvement of community
in prograa. s.7ecify how I P*7 Bilingual Education Coordinator attending
meetings of the Community Advisory Committee

24.5 The school keeps informed about community interests, events and
problems through: 114.

no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in bath Spanish

C p.15 lefteaaffee

2-community representatives to the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel coordinator
5-other (specify)
0-method not specified

24.6 The school is open to the community through:
0-not mentioned

C p.14 no-school is not open to community for community use

1,4

24.6 1,2,3



8-meetings conducted in both languages
9-home visits
10-other (specify)

11-project director personally involved in program
dissemination. specify how

24.4 Community involvement in the formulation of school policies
and programs is sought through:

0-type not specified
no-not sought

1-existing community groups working with program
2-bilingual questionnaires

3-community-school staff committees
4-community advisory groups
5-formal meetins open to the entire community
6-informal meetings with cummunity groups
7-other (specify)

8-project director personally seeks involvement of community
in program. specify how I p.7 Bilingual Education Coordinator attending

meetings of the Community Advisory Committee

Coal.
Sec. H.

p15

G p.14.

24.4 3,6,8

24.5 The school keeps informed about community interests, events and
problems through: 24.5,1,4

no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both. Spanish
iengtietee

2-community representatives to the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel coordinator
5-other (specify)
0-method not specified

C p.15

24.6 The school is open to the community through:
0-not mentioned

C p.14 no-school is not open to community for community use
1-opening school facilities to the community at large for use
after school hours and on weekends

2-providing adult education courses

3-other (specify) scheduled meetings with parents and others in the community

24.6
1,2,3

25.0 IKPACT EVALUATION

25.1 Project mentions description or dissemination
program through:

1-newspaper articles
C p.9 2-radio programs

3-TV programs
4-video-tapes
5-films

6visitors to Observe the program

of the bilingual
25.1

122,3,6

Yuba County Welfare Dept.
for Pre-School
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-25.2 Project's impact:
Addendum p.4

25.2 1,2,3
1-Project mentions that other classes in the school, but
not in the program have picked up methods or material from
the bilingual prnsram

2-Project mentions other schools in the local educational system
have started bilingual programs

3-Project mentions that a University has instituted teacher
training courses'in bilingual education to meet staff devel-
opment needs

26.0 ROLE OF EVALUATO:,

26.1 Evaluator has field tested, on a group of children vho are of
the same language, culture and grade levels as the children in
the bilingual program: 26.1 1,2,3,4

0-not mentioned
1-published measures
2-staff developed measures
3-staff translations of published measures
4-staff adaptations of published measures

26.2 Evaluator has personally observed students in the program: 26.2_ 3

0-not mentioned
no-never

Introduction 1-once or twice during the year
Final Report 2-4more than twice
Audit 3-regularly

4-other (specify)

26.3 Evaluator has met with teachers:
0-not mentioned
no-never

Final Report 1-once or twice during year
Audit 2-more than twice

3-regularly

4-other (specify)

27.0 EVALUATION PROCEDURE

2
C 19

27.1

Sec. 11

27.2

Final Report

0-not specified
1-A comparison group has been chosen
2-A comparison group will be chosen

0-not specified (marl: all that apply)

1-Pre-tests have been given to project group or sample
2- " will be ii 11

3-Post-tests have been given to project group or sample

4- " will be 11 II

5-Pre-tests have been given to comparison group
6- " will be ii is

7-Post-tests have been given to comparison group
8- " will be II II

OM-0-4-1400-75-4159 (280)

26.3 3

27.1 1

27.2 1,3,5,7



AiIrk_th me n+ 4*. I
Project # 75 Marysville, California sent this questionnaire back with theirContent Analysis Schedule verification as the one they use, developed by Las CrucesireurNaxico,

QUESTIONNAIRE

PARENT ATTITUDE TOWARD BILINGUAL EDUCATION

ACTITUD DE LOS PADRES ACERCA DE LA INSTRUCCI6N BILINGUE

Please mark one response for each of the following statements.
Mlrquese una respuesta pare cada frase siguiente.

1. I feel that my child is getting
Mi hijo(a) est6 recibiendo

Imalm. a. a very good education.
muy buena instruccien.

b. a good education.

buena instrucciOn.

c. a poor education.

instrucci6n inferior.

d. a very poor education.
instrucciOn muy inferior.

2. In the past my child usually has received
Anteriormente mi hijo(a) recibla

(Do not answer if this is your child's first year in school.)
(No se conteste si es el primer silo de su hijo(a) en la escuela.)

a. a very good education.
muy buend instrucciOn.

b. a good education.

buena instrucciOn.

c. a poor education.

instrucciOn inferior.

a. a very poor education.

instrucci6n muy inferior.

LAS CRUCES PUBLIC SCHOOLS

7



QUESTIONNAIRE
PARENT ATTITUDE TOWARD BILINGUAL EDUCATION
ACTITUD DE LOS PADRES ACERCA DE LA INSTRUCCION BILINGUE
Page 2

3. I believe my child will continue to get
Creo que mi hijo(a) continuarg recibiendo

OMMEM1.111110

a. a very good education.
muy buena instrucciOn.

b. a good education.

buena instrucci6n.

c. a poor education.

instrucci6n inferior.

d. a very poor education.

instrucciOn muy inferior.

4. My child is learning
Mi hijo(a) esta aprendiendo

a. many things about his heritage and culture.
mucho acerca de su herencia y culture.

b. some things about his heritage and culture.
algo acerca de su herencia y culture.

c. nothing about his heritage and culture.
nada acerca de su herencia y culture.

5. School seems to be making my child
La escuela parece influir en mi hijo(a) a ser

a. very friendly with children from other cultural backgrounds.
muy amigable con nifios de otras cultures.

b. friendly with children from other cultural backgrounds.
amigable con nifios de otras cultures.

c. the same in his friendliness toward children from other
cultural backgrounds.
lo mismo en su amistad con nifios de otras cultures.

d. unfriendly with children from other cultural backgrounds.
poco amigable con nifios de otras cultures.

e. very unfriendly with children from other cultural backgrbunds.
no amigable con nifios de otras cultures.

LAS CRUCES PUBLIC SCHOOLS

c.

8
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QUESTIONNAIRE

PARENT.ATTITUDE TOWARD BILINGUAL EDUCATION
ACTITUD DE LOS PADRES ACERCA DE LA INSTRUCCION BILINGUE
Page 3

6. It seems as though my child's teacher is
Parece que la maestra de mi hijo(a) estg (es)

11111111

a. very eager to talk to parents.
muy deseosa de platicar con los padres.

b. eager to talk to parents.
deseosa de platicar con los padres.

c. indifferent about talking to parents.
indiferente a platicar con los padres.

d. reluctant to talk to parents.
renuente a platicar con los padres.

e. very reluctant to talk to parents.
muy renuente a platicar con los padres.

7. I visit school
Visito la escuela

8. I am
Estoy

a. 7 or more times a year.
7 o mgs veces al afio.

b. 5-6 times a year.
5 o 6 veces al ado.

c. 3-4 times a year.
3 o 4 veces al afio.

d. 1-2 times a year.
una o dos veces al afio.

a. very interested to hear about what is going on in school.
muy interesado en saber lo que pass en la escuela.

b. somewhat interested.
algo interesado.

c. not interested.
desinteresado.

LAS CRUCES PUBLIC SCHOOLS



QUESTIONNAIRE

PARENT ATTITUDE TOWARD BILINGUAL EDUCATION
ACTITUD DE LOS PADRES ACERCA DE LA INSTRUCCION BILINGUE
Page 4

9. I feel that I am told
Cieo que me dicen

a. everything I want to know about my child's schooling.
todo lo que deseo saber de la instrucci6n de mi hijo(a).

b. almost everything I want to know.
casi todo lo que deseo saber.

c. very little of what I want to know.
muy poco de lo que deseo saber.

d. nothing cf what I want to kriow.
nada de lo que deseo saber.

10. Parents should be included
Se debe incluir a los padres

a. much more in educational decision making.
mucho mgs en la formulaci6n de decisiones educativas.

b. more in educational decision making.
tags en la formulaciOn de' decisiones educativas.

c. about as much as they are now included in educational decision
making.

como ahora se incluyen en la formulaci6n de decisiones educativas.

d. less in educational decision making.
menos en la formulacitin de decisiones educativas.

e. much less in educational decision making.
mucho menos en la formulaciOn de decisiones educativas.

11. School seems to be
La escuela parece

a. helping my child like himself more than before.
ayudar a mi hijo(a) a estimarse a sf mismo mgs que antes.

b. making no difference in my child's attitude toward himself.
causer ninen cambio en la actitud de mi hijo(a) hacia sf mismo.

c. making my child like himself less than before.
hacer a mi hijo(a) a estimarse a sf mismo menos que antes.

i.e.

LAS CRUCES PUBLIC SCHOOLS
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. QUESTIONNAIRE
'PARENT ATTITUDE TOWARD BILINGUAL EDUCATION
ACTITUD DE LOS PADRES ACERCA DE LA IFSTRUCCION BILINGUE
Page 5

a. very happy in school.
mmy contento en la escuela.

b. happy in school.

contento en la escuela.

c. indifferent about school.
indiferente acerca de la escuela.

d. unhappy in school.
descontento en la escuela.

13. How well do you understand what the school is trying to do for your child?
ItCugnto sabe usted de lo que la escuela estg tratando de hacer por su hijo(a)?

a. quite well.
mucho.

c. not at all.
nada.

14. For my child, speaking, reading, and writing the. English and Spanish languageswould be

Para mi nirlo, el poder hablar, leer y escribir inglgs y espahol seria

a. a great advantage,

una ventaja'enorme.

b. an advantage.
una ventaja.

c. no advantage.
ninguna ventaja.

LAS CRUCES PUBLIC SCHOOLS



QUESTIONNAIRE

PARENT ATTITUDE TOWARD BILINGUAL EDUCATION
ACTITUD DE LOS PADRES ACERCA DE LA INSTRUCCI6N BILINGUE
Page 6

15. The ability to understand, speak, read, and write more than one language
makes
La habilidad pare comprender, hablar, leer y escribir as de una lengua

a. a good job with a high salary easier to get.
le facilita a uno conseguir un buen empleo con buen sueldo.

b. no difference in job or salary.
no ayuda a uno a conseguir un empleo con buen sueldo.

c. a good job with a high salary harder to get.
le dificulta a uno nuis conseguir un buen empleo y buen sueldo.

LAS CRUCES PUBLIC SCHOOLS



fcttia.chrn en+
MARYSVILLE JOINT MIMED SCHOOL DRTRICT

Bilingual Education Program

REPORT_OV HMS VISIT

Child: Date:

Family: -_--_------------- Telephone:

Address: Originally From: --------.How long at this address? Previous Home:

Child's Birthdate: Child's Birthp1;.:ce:

School:

1415H=L10Pli in home

Grade Teacher

Father Percent of time

Mother Percent of time .

Grandparent Percent of time

Ocupation of parents:

Resident: Migrant:

Father Business 4ddress:

Mother Business Address:

Education of parents:

Father Mother.

1

Approval of Bilingual Program:

Reasons:

Yes No

=WAwA.......err.-.A.omAw.A......AimAoloowamiwaa.oAeoow..eowmANomrs......o...a.....

A

Home Visit made by: Length of Vieit:



AN-arinment *3 11.

Section 3 (coned) .

Teaching the Bilingual Child

The course, iuslinejartItaLlau21gilli4, will exploro the
nature of bilingualism, its effect upon intellectual growth, and
its relationship to language develol=ent. The impact of bilingual
experiences upon personality, motivation and achievement will bediscussed. Implications for curriculum at the primary and
secondary levels of instruction will be examined.

Mtpl
The course will be presented by lectures, discussions, read-ings and assigned projects.

Schedule'

First week

.1. Bilingualism defined
2. Varied views on bilingualism -

the teacher, the psychologist, the neurologist,
the learning theorist

3. A review of research on bilingualism
4. Sources of conflicts and confusions for bilingual

learners

Second week

1. BilingUalism and intellectual growth
2. Bxperience and dual language learning
3. Relationship between language and thought
4. Learning theories and bilingualism

Third week

1. Language and affect
2. Language and cultural influences
3. Motivation and achievement through the use

of native language
4. Language and self-esteem

Fourth week

1. Using the language of the learner in the
instructional program

2. Achievement through mastery of both languages
3. Interference - the Oentral problem of the

bilingual learner
4. An experimental, bicultural bilingual curriculum
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achin3zeLn;! Sanish-oneskinr Pu*ilsTe i

Teachinr,, Leq.dine: to Sr:r.nish-aneE.king Amils will define the
nature of the readinz: process in the vernacular and in sec:nd
language learning. Materials and techniques for presenting
scund-cymbol correupondences in Spanish and for the introduction
and maintenance of reading skills in the native langua6e will begiven. Reading approaches to the second lanzuages English, will
be suggested and reading problems will be noted in both the
primary and secondary claLruomo.

,Methods,

This course will be presented by means of lectures, demon-
stratione, discussions, readin4s and asoigned projects.

Schedule

First week

'Reading in the Vernacular
The reading process
The developmental nature of reading
Pre-reading background

Listening
Perception
Experience
Oral language

Second week

Introducing Reading - Apprcaches
Relationship between speech and print
Sound symbol correspondences
Skills development

word recognition
word analysis

Third week

Reading for Nenning
Comprehension shills
Vocabulary expansion
Activities for the practice and maintenance

. of skills
Reading in subject areas

Fourth reek

Literacy in Two Languages
Evaluation of pupil proe;ress
Transfer of readin2; ekilla to rnglish
Interference - sounds and symbols
Criteria for materials and techniques
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RATIONALE FOR A BILINGUAL APPROACH

Any experimental curriculum must grow out of logic and reasonbased upon theoretical and practical consideration of the nature
of learners, the learning tasks, the education of teachers, the

. school community and a multitude of other variables. The decisionto engage fully the Spanish language background and the culturalheritage of Mexican-American pupils proceeds from a conviction-that the school is a verbal world; that these verbal demands in-clude oral and written language; and that failure to control thelanguage of the school reduces the amount of knowledge and infor-mation available to pupils. This viewpoint places great emphasisupon the communication skills of listening, speaking, readingand writing in the native language.of the learner. His own
language provides the foundation for literacy; his encounters withthe school environment are mediated by his native speech; his
concepts are acquired, clarified, labeled, stored and recalled
through the use of his personal system of language symbols. Hissense of identity and self-worth are enhanced by the acceptance
and valuini73Tis language and culture.

It appears very reasonable to offer the following statementsas a logical framework to support a curriculum design whose
essential feature is the use of the pupils' native language, Spanish.

1. The learning of one's mother tongue takes place in the
intimacy of one's family and carries with it memories,
feelings and emotions which become part of the self.

2. Acceptance and valuing of the pupils' native language
nurtures feelings of acceptance and valuing of self andfamily.

3. Human beings learn to listen and to speak before they
learn to read and to write. Thus, the natural order
of language learning is listening, speaking, readingand writing.

4. There is an important relationship between oral languageand its written form for print depends for its existence
upon the prior existence of speech.

5. It. makes sense to read, first the language which has been
mastered in its oral form.

-.6. Learning to read and to write in Spanish makes full use
of the mastery of sound and structure of the native
language which Spanish speakers possess. The introductionof the written form of a second language, English., demands
unrealistically, responses to a sound and structure not
sufficiently controlled in its oral form.
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7. Use and refinement of one's native language opens up the
content areas of mathematics, science, literature and
all other facets of the curriculum which demand the
processing of information presented through print.

8. A broad base of oral language should support any writing
system to be learned if both oral and written language
proficiency are the goals.

9. There are many possibilities for positive transfer later
to the reading of English after literacy is achieved in
Spanish. These transfer elements stem from the commonalities
in the reading process as well as the attitudes of learners
who have been successful and who know they are literate.

10. In today's world, there is a tremendous need to encourage
literacy and language proficiency in many idioms. Many
of the future linguists of the nation may be found among
this Mexican-American segment of the school'population.



Section L.

Objectives for the Proposed Experimental Curriculum in

Bilingual Education

15.

There are six objectives of the proposed program. These

may be stated as follows:

1. To provide expanded encounters with the environment
so that concepts may be acquired and clarified.

2. To extend and refine the oral production of the
native speech of the pupils.

3. To develop literacy in the native language of the

learner.
Al

4. To present the sounds and structures of English for
second language acquisition in its spoken form.

5. To offer literacy in the second language commensurate
with mastery of oral English.

.6. To support achievement in the content'areas of arithmetic,
science and social sciences through use of the native
language to mediate meaning.

In addition to these objectives, other goals of the proposed
program may be stated as these:

1. To enhance the pupils' selfesteem through the provision
of success experiences.

2. To nurture a sense of pride in the pupils' language,
heritage and culture through the inclusion of Spanish
in the curriculum.

3. To prevent discouragement, failure and dropouts among
pupils who have often felt alienated in the traditional 1-t

curriculum.

4. To insure achievement in the subject areas sufficient to
prevent educational retardation while pupils are gaining
control of the oral and written forms of the language of
the curriculum.offerdd in English.

5. To create opportunities for developing truly literate,
functional balanced bilingual citizens.
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CURRICULUM

The proposed experimental program will consist of six components
especially designed to meet the six educational objectives previously
stated. These components are the following:

1. Expanded experiences with the environment so that concepts
may be acquired and clarified through

(a) field trips., excursions, visitors (zoo, circus, bakery,
supermarket, dairy, nature walks, trip to the city, fire
department, post office, airport)

(b) filmstrips, motion pictures, pictures, realia (materials
will be pictorial with music accompaniment or substitute

Air
narration in Spanish).

2. Improvement and extension of the native language, Spanish,
so that the mother tongue may be refined through

(a) one hundred oral lessons in Spanish based upon the Ann
Arbor, Michigan materials prepared by the Foreign
Language Innovative Curriculum Series Committee (lessons
consist of dialogues, games, jingles, rhymes, stories
and other language activities especially designed to
improve the speech patterns of Spanish-speaking pupils)

(b) stories, conversation, poetryprovided by the teacher
aide and/or teacher if she is a native speaker.

3. Literacy in Spanish so that pupils may make use of printed
materials in their native language through

(a) reading readiness activities in Spanish

(b) sound-symbol correspondence lessons

(c) skill development in using structure and context
clues in reading

(d) reading vocabulary development and enrichment

(e) comprehension skills and study skills (materials will
include those developed by Eleanor Thonia, adaptation in
Spanish of suitable existing materials, modification of
language experience approach of Van Allen, individualized re
reading using trade and library books in Spanish.)

4. Proficiency in oral English will stress listening comprehension
and speaking fluency through

(a) the use of the expanded H200 materials developed at
U.C.L.A. consisting of records, tapes, lesson plans
and teaching manual

(b) the use of listening posts, tape recorder, records,
storytelling and other oral English activities in
which the native speaker of English serves as the
model
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(c) the informal exchange among English speaking peers
in a variety of games, physical education classes,
art and music experiences accompanied by.English.

5. Literacy in English commensurate with the language
strengths and development of the learners through many approaches
to reading

a Miami Linguistic Readers
b Van Allen Language Experiences
c Sullivan Associates Programmed Readers
d Holt Rinehart Winston Kinder*Owls Series
e Library Books
f) Phonic Games
g) Copying and Writing Activities
h Dolch Sight List Vocabulary
i Picture Dictionaries
j Individualized Reading

6. -Achievement in the subject matter areas of arithmetic,
science, social science and other content specialities as appropri-
ateate through
. .

(a) manipulative materials for developing quantitative
concepts

(b) Holt, Rinehart Winston Ejercicios, Levels I and.II
(new math in Spanish)

(c) adaptations in Spanish of existing materials at
suitable levels, particulary problem solving activities,
following instructions to reach a solution

(d) practice in the appropriate computational skills
e) science concepts developed through many media and

explained in Spanish -- weather, time, insects, seasons,
rockets and other science activities presented by

1
charts2

3 films, filmstrips
4) discussion
(5) exploration

(f) health and safety practices presented pictorially
and verbally in Spanish including .

(1) dental health (5 personal habits

fl
foods 6) traffic safety
fatigue and rest 7) playground rules

4) grooming . 8) bus routine

(g) social science concepts covering the family, neighbor-
hood, community, services, people who provide services,
through

1)
2)
3)

oral discussion
charts
displays

(4) bulletin boards
(5) pictures
(6) visitors and visits

as appropriate
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(h) art, music
including

.

0
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and literature activities as appropriate

a variety of art media
records, piano, dance, guitar, tape recorder
poetry, stories, folk and fairy tales,
books (Folk Tales of Mexico)


